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Abstract
In the 21st century, transnational migration is increasingly commonplace alongside the proliferation of new media. Adolescent migrants are especially well versed in new media, and their
interactions allow insights into identity representation and negotiation. We know from current
research that a sense of self is likely to be affected and interrupted when migrating to a new country, but we do not know the ways young people with transnational identities, negotiate, shape
and are shaped by new media. Using a Participatory Narrative Inquiry approach and arts-based
research methods, this research will explore how Greek migrant youths living in Melbourne use
new media to communicate and describe their identity. In sharing deeply personal narratives,
what do the participants learn about new media’s role in their identity formation?
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Public Pedagogy is concerned with aspects of learning in spaces and discourses beyond schools,
and the impact of popular culture on everyday life (Sandlin, O’Malley & Burdick 2011). My
research is situated in the field of identity learning for migrants, specifically, the ways media
technologies are shaping connection and belonging (Levitt & Glick-Schiller 2004). For the
purposes of this paper, new media will be explored as a form of public pedagogy. I adopt
the definition that new media is a ‘constellation of media changes, in a move toward more
digital, networked, and interactive forms, which together define the horizon of the new’ (Ito
et al. 2010, p. 10). Today, digital culture has become the means for enacting forms of public
pedagogy to engage others and the world around them (Trifonas 2010). This paper aims to
add to this body of work by describing how research undertaken using video conferencing
with a Greek migrant youth population to explore identity through participatory narrative
inquiry, a/r/tography and the conceptual framework of heteroglossia (Bakhtin, 1981/1984).
Scholars have highlighted digital popular cultures as spaces of possible resistance, arguing that these spaces are “an important resource for kids to develop their own cultural identities and sense of social agency” (Giroux 2001, p. 23). My research will add to the body of
knowledge considering digital public pedagogies (see Trifonas, 2010; Reid, 2010 & Freishtat
2010) by exploring the following ideas:
Popular culture and everyday life. Reid (2010, p. 195) stated that, “the emergence of social
media alters the cultural conceptions of public and private spaces in a manner that destabilises the conventions that have allowed us to consider a “public pedagogy” separated from
formal schooling and other sites of learning”. My participants aged 18 – 24 years interacted
through social media daily.
Informal institutions and public spaces. Institutions of informal schooling environments
like the Greek Community Centre on Lonsdale Street, Melbourne can play a pivotal role
in bringing together members of the Greek diaspora. Trifonas (2010, p. 179) suggests that
digital culture offers up “a shared cultural and public space that requires the negotiation of
meaning among the constituent members of a learning community”. Communication in
digital spaces such as email, video conferencing, and instant messaging has allowed for real
time encounters, and enabled new representations of identities to emerge for new migrants
living in Melbourne.
Dominant cultural discourses. “Social media platforms have become important sites of
public pedagogy, places where we go to learn, and places where we learn indirectly as we
come to understand ourselves in relation to others and our culture through social media interactions” (Reid 2010, p. 194). The exploration and choice of identities for my participants,
whether through written or spoken language, was dependent in my study on the recipients
of their online communities.
Problem
Researchers have extensively explored the link between migration and identity (Vertovec
2010; Evergeti & Zontini 2006; Siebers 2017; Erel, Murji & Nahaboo 2016; Georgakopoulou 2006; Gilmartin & Migge 2015; Anthias 2009). Though an exciting topic, there
is currently only a limited amount of research into how young people with transnational
identities negotiate (Leung 2005; Nakamura 2008) and shape their identities through new
media practices (Kim 2018). Kim (2018) discovered that “transnational new media provided youths with a multimodal toolbox to communicate and articulate the complexity of their
identities” (p. 298).
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Purpose of the Research
The overall purpose of my research was to explore how Greek migrant youths, aged 18-24
years, living in Melbourne since 2010, used new media to communicate, explore and negotiate their identities.
Central research question and conceptual underpinnings. Specifically, the research question addressed was, ‘In what way are the identities and sense of belonging of Greek migrant
youths shaped and negotiated within digital public spaces?’ To answer this question, I focused on the following conceptual underpinnings:
1. Interaction with ‘experts’ – i.e. Greek migrant youths who use new media.
2. Artmaking and talking in digital public spaces – participants as co-collaborators in
a shared digital “workshop” space of video conferencing.
3. Focusing on language in the participant narratives and artmaking responses – As
bilingual young adults, what does the choice of language enable us to express and
explore our identities?
4. ‘Walking’ through digital public spaces – learning and negotiating identities together
in a community created through video conferencing.
Research Design: Participatory Narrative Inquiry
It is through stories that we can see ourselves in different ways and form a new self (McAdams 2001). Participatory narrative inquiry (Kurtz 2014) researchers gather stories to better
understand a particular circumstance or providing the space for stories to be told for the first
time. Sharing my own migrant experience with the participants made this methodology
appropriate and authentic, especially as I was using the medium of new media (see Figure 1).

Figure 1: My Migration Beginning Shared via Facebook.
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The scope of my research aligned with the three essential phases for any PNI research:
(1) collection, (2) sensemaking, and (3) return. Through a series of participatory arts workshops, my research design aimed to:
1. Document new public pedagogy media practices of the young adult Greek migrant
population in Melbourne.
2. Record participant reflections on their identities through their new media use.
3. Create multimodal digital narratives and portraits to explore and communicate these
identities.
4. Enable participants to collectively identify and respond to themes from the data
collected.
5. Choose ways to disseminate key findings to the Greek community in Melbourne to
deal with issues migrant youths face when migrating to Australia.
Collection. In the Collection phase, participants explored and negotiated meaning through
the stories exchanged (Kurtz 2014) in a digital public space. Narratives were collected in
visual, verbal and written forms. The data collection methods used for each PNI phase are
listed in Table 1.

Table 1: Structure of the Participatory Workshops.

Sensemaking. Sensemaking involved the group of participants coming together to explore
the gathered narratives during the participatory workshops and explored all data within the
digital public space of Cloudstor. Kurtz (2014) states that sensemaking needs to happen with
the participants in a group setting. In my study, this was undertaken via videoconferencing.
Return. The Return phase allowed participants to use their newly found information and
understanding to bring about change, and increased awareness of the impact or issues pertaining to their use of new media and their identities. The participants created a survival
guide for new migrant youths to Melbourne on how to navigate their use of new media.
Why is A/r/tography Important for this Study?
With a/r/tography I could position myself as a participant in a digital space, as both researcher and facilitator. A/r/tography is an “evocative” (Springgay et al. 2005, p. 903) practice
that includes the integration of identity, reflection and autobiography into the role of artist,
teacher and researcher (Springgay et al. 2005). As Coleman (2017) suggested, a/r/tography
is an embodied praxis that allows her to look, read, practice, write and make through the
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lenses of an intertwined, woven and entangled self of assemblage of selves. My experiences as
a Greek migrant in Australia were relevant to this research and shaped its design as a form
of public pedagogy. As Bott (2010) noted, “central to maintaining reflexivity is the need
for researchers to constantly locate and relocate themselves within their work” (p. 160). My
Greek background offered cultural insights when reflecting on the taken-for-granted roles of
culture (both Greek culture and new media) as I interpreted the participants’ narratives. Due
to my languages, Greek background, and experiences with new media, I was more capable of
developing an “empathetic understanding” (Holloway & Wheeler 2002, p. 13). For Christou
(2006), being bilingual was a necessary advantage with her participants, second-generation
Greek Americans living in Greece: “Coming from the same background, speaking the same
language(s), and having the same concerns and experiences were instrumental in gaining the
participants’ confidence and dedication to the study” (Christou 2006, p. 27). I enacted the
role of a/r/tographer in the three following ways, to revisit my own identities and sense of
belonging alongside the participants:
In-between spaces. The a/r/tographer is interested in the interstitial spaces of known that
lie between, the liminal amidst outsider/insider or artist, researcher, teacher, and writer, and
“with each new exploration of in-between public spaces, she is given new insights and encouraged to re-organise one’s identity again and again” (Winters, Belliveau & Sherritt-Fleming
2009, p. 7). The participants and myself negotiated our identities through artmaking within
a digital public space: “Works of art are, like everything else that really exists, analysable
as both form and matter, but qua existing things they exhibit an identity of the two; what
the matter has become is this shaped thing” (Bakhtin 1997, p. 17). As new media is a communication tool reflective of the current times, we created digital narratives and Instagram
portraits (see Figure 2):

Figure 2: Participant Instagram Portrait.

Multiple understandings. With each new vantage point, the a/r/tographer gains multiple
understandings, and Springgay and Irwin (2007), and others (e.g., Bakhtin 1999; Sumara 2002; Coleman 2017) suggest that identity is continually constituted and negotiated
through lived encounters with others. So, through sharing in a digital public space, the
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participants gained more understandings and insights about his or her own identity including the contexts that place them within that particular identity than they would have
on their own. This was expressed by participant Costas: “New media does not have much
of an impact on who I am as a person but more so it allows me to express myself through a
different perspective; it makes me feel like I have multiple ways of expressing myself”.
Ongoing process (return). Reflective spaces are necessary for a/r/tography. Resting spaces
give learners opportunities to re-organise what they know. “Data is layered and interwoven in complex and original ways so that questions and answers inform each other; data
are constructed, interrupted, de-constructed, and re-constructed” (Winters, Belliveau &
Sherritt-Fleming 2009, p. 8). These processes were used by my participants in sharing their
last photo taken in Greece and shared via social media. Sharing for understanding, making
sense of experiences “as an ongoing exchange between Self and Other, and between texts
and images” (Springgay, Irwin & Kind 2005, p. 13) can be discerned through Figure 3.

Figure 3: Participant Photograph shared via Social Media and Reflection.

Conceptual Framework: Why Heteroglossia?
Researchers have highlighted and “recognised the importance of the many voices of Bakhtin’s dialogism in the generation of social knowledge” (Zappen 1996, p. 8). In other words,
through many voices human beings form understanding through dialogue, and come to
understand ourselves through our interactions positioned within, and inseparable from, a
community, a history, a place. My research explored how dialogue generated within a digital
public space may allow shifts in identities to take place. The task was “to find one’s own voice
and to orient it among other voices, to combine it with some and to oppose it to others, to
separate one’s voice from another voice with which it has inseparably merged” (Stone 1988,
p. 9). Speech and complex cultural discourse in all our genres (novels, scientific descriptions,
art works, philosophical arguments, for example) are inherently heteroglossic (mixed through
and with another’s speech, many others’ words, and appropriated expressions) and are polyphonic (‘many-voiced’, incorporating many voices, styles, references, and assumptions not
a speaker’s ‘own’) (Bakhtin 1986 in Irvine 2004), recognition of which has led to increased
interest in this area. Heteroglossia was clearly in my data collected through the participants’
language choices when communicating through new media, such as text messaging and
social media comments and posts. Considering the widespread use of new media, Bakhtin’s
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(1984) conceptual idea of heteroglossia can be better understood in terms of its impact on
expression, perception, and communication in digital public spaces. Bakhtin’s ‘I-for-myself’,
‘I-for-the-other’, and ‘the-other-for-me’ (1981; 1986). Without the other, the self cannot exist
(Bakhtin 1986). ‘‘I-for-myself’ is restricted, ‘to a partial ‘inside’ perspective, which can only be
transcended through an external vantage point” (Erdinast-Vulcan 2008, p. 4). Our identities
reflect back to us how we are viewed by others, with dialogue being one of the ways that our
self-awareness is raised.
Participatory Narrative Inquiry, A/r/tography and Heteroglossia
Participation in the digital public space allows for additional understandings to be gained
about Greek migrant youths and their identities. Identities communicated and constructed
within the digital public space of new media, were viewed in this study through the intersection of participatory narrative inquiry, a/r/tography and heteroglossia (see Figure 4). A/r/
tography offered both me, and the Greek migrant youths, as co-collaborators, an agency
to exchange personal perspectives in a digital space connected through shared experiences. Contributions “co-emerged simultaneously within and through time and space” (Bickel,
Springgay, Beer, Irwin & Xiong 2010, p. 88). My data collection through video conferencing,
allowed for participants to explore their reflections, social media accounts, digital narratives,
and Instagram portraits, and consider as relevant data as users of these popular culture tools
of communication.

Figure 4: The Intersection of PNI, A/r/tography and Heteroglossia.

In keeping with an a/r/tographical approach, Bakhtin (1984) sees life as part of a process
of experiencing the world with others. Some limitations may exist when relating Bakhtin’s
theories (1981/1984) to new media, largely because of the technological revolution that has
occurred since this theory was proposed, but they speak to a/r/tography in the sense that
new media has allowed for new art (writing style, artistic expression) to be communicated
using different mediums and acknowledges language and meaning as both adaptive and
ever-changing. Bakhtin’s (1984) conceptual idea of heteroglossia, however, can be better understood in terms of how interaction through new media impacts expression, perception,
identities and communication. Bakhtin’s theories (1981/1984) on the utterance/word (including linguistic composition – phonetics, vocabulary, morphology) seem to be an example
of transformation to the present-day style of communication through new media. In addition to Bakhtin’s (1981/1984) theories of narratives communicated through text, Rosunee
(2012) asserts that the arts-based practice can be used to understand and conceptualise the
‘self’ and the ‘other’ – essentially stating that the images used in narrative inquiry are superior in gaining an understanding of the ‘self’ and ‘other’ – using an a/r/trophic approach.
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Visual representations and narratives merge in understanding, mediating and recognising
messages, meanings and significances through them. Identities are continually shaped by
the digital space we gathered, while at the very same time, through my participation as a/r/
tographer, I shaped the identities of the youths as co-collaborators.
Conclusion
This article added to the argument of digital space as a public pedagogy. My findings explored this notion by interrogating an exploration of Greek migrant young adults’ identities
and new media through a synthesis of participatory narrative inquiry (PNI), a/r/tography,
and Bakhtin’s concept of heteroglossia (1981/1984). The paper described the theoretical backdrop of public pedagogy to my study, specifically, popular culture and everyday life, informal
institutions and public spaces, and dominant cultural discourses. The participatory arts and
narrative design helped to highlight the different identities that Greek migrant youths inhabit through the affordances of new media. As an a/r/tographer, bringing together the youth
participants’ articulations, discussions and artmaking, and directing these to my own sense
of self and belonging will be a unique contribution in terms of exploring how participants’
identities may shift through their interaction with others via video conferencing.
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